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of a tune or a form of words in the head, or the persistent re-
currence of the day's events when one is trying to sleep. It is
clear that subjects with a marked perseverative tendency will
score well in tests of immediate memory.
The variation of immediate memory with age has been
investigated, and the result obtained that the child has less
power than the adult in this direction. Meumann found that
there is a slow development of immediate memory up to the
age of thirteen, a rapid advance from thirteen to sixteen, and a
further advance till the age of twenty-five, when a maximum
is reached. After that age there is a slight decline. It will be
noted that the rapid increase of this power coincides with the
period of adolescence. Immediate memory, since it varies
from individual to individual, should be taken into account in
tests for various occupations; for example, that of the tele-
phone operator.
But the quick memorizer is not necessarily the sure retainer.
Prolonged retention depends on the formation and organiza-
tion of dispositions, and is concerned with the amount of the
learning that may be regarded as a permanent possession. In
the power to retain what is learned children show a decided
superiority over adults. Retentiveness increases up to a cer-
tain age, probably that of eleven or twelve, then diminishes.
Thus childhood, while unfavourable for memorizing, is favour-
able for retention. As Rusk points out,1 the old adage, "Learn
young, learn fair," is confirmed by experimental psychology
if retentiveness is meant. There is some justification, then, for
the idea that matter which has to be retained throughout life
is best learned in childhood.
It has been discovered also that there are special memories.
Our powers of remembering objects, sounds, words, abstract
terms, ideas, numbers, and emotions are all different from one
another and develop at different ages. The probable explana-
tion is that memory in general depends on interest.
Experiments have been made to discover the best method of
learning a poem, whether in parts or as a whole.    From theo-
retical considerations we should expect the e entire method3 to
1 Experimental Education, pp. 91, 92.

